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Abstract: Background. Authentic video (film, television, news, documentaries,
and online clips produced for native speakers) is widely used in English as a
second language (ESL) classrooms, yet its pedagogical value depends on how it is
selected, scaffolded, and assessed. Purpose. This structured narrative review
synthesizes theoretical and empirical research on authentic video in ESL
instruction, asking (RQ1) how it supports listening comprehension, vocabulary,
and oral proficiency; (RQ2) how it develops intercultural awareness; and (RQ3)
which design conditions moderate these outcomes. Method. Foundational
theoretical works and empirical studies and meta-analyses on video, captioning,
and intercultural competence were identified through targeted searches, screened
against explicit inclusion criteria, and analyzed thematically. Results. Four themes
emerged: (a) multimodal input aids comprehension and incidental vocabulary
learning, especially with same-language captions and repeated viewing; (b) video
offers rich, contextualized exposure to pragmatic and cultural norms, but
intercultural gains appear only when viewing is paired with guided reflection and
comparison; (c) learner proficiency, text difficulty, and cognitive load are key
moderators; and (d) task design, not the video itself, determines whether viewing
becomes active language use. Conclusion. A three-phase framework (pre-viewing,
while-viewing, post-viewing) integrating language-focused and culture-focused
tasks is proposed, with implications for teachers and a research agenda for
classroom-based studies.

Keywords: authentic video; ESL instruction; listening comprehension;
captioning; intercultural communicative competence; multimodal input; task
design.

AHHOTaumA: AKTyaJIbHOCTB. AyTeHTU4YHBIe BuaeoMaTepuaibl (PprIbMBl,
TeJIelIporpaMMBbl, HOBOCTW, [IOKyMeHTallbHble (PWIBMBI ¥ OHJIAVH-POJIVIKY,
CO3[IaHHBbIe [JId HOCHUTeJIell #3bIKa) IIMPOKO IIPUMEHSIOTCS Ha 3aHATUSAX IO
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aHIJIMVICKOMY Kak BTopoMy s3bIKy (ESL), omHako mx Ilegarormyeckasi IIeHHOCTb
3aBVUICUT OT TOT'O, KaK OHM OTOMparoTcs, KaK OpraHM3yeTCs oIlopa I YYalyxcs 1
KaK OLleHMBaloTcd pesynbTarsl. lLleab. B maHHOM  CTPYKTypupOBaHHOM
HappaTMBHOM  0030pe  000OIIarOTCd  TeopeTMUecKWe ¥ SMIVPUYecKue
ycciegoBaHMs 00 VCIIOJIB30BaHMM ayTeHTUMYHOro Bupgeo B o0Oydenmm ESL.
PaccmaTpusarotcs cnemyromiye sorpockl: (RQ1) xkak Brmgeo criocobcTByeT pa3sBUTIIO
IIOHMMaHMA Ha CJIyX, JIeKcuku u yctHom peur; (RQ2) xak ono dopmmpyer
MEeXKYJIbTYPHYIO ocBegoMIéHHOCTh;, (RQ3) kakme yoIioBug opraHmsanmum
oOyueHMs BIIVIOT Ha 3TV pe3yJibTaTel. MeTod. PyHIaMeHTaIbHble TeOpeTIecKrie
paboThl, sMIIMpUUecKe MCCIeNOBaHMs M MeTaaHAJIM3BI IO BUOEO, CyOTUTpam u
MEeXKYJIbTYPHOV KOMIIETeHIIMV ObUIM LieJIeHallpaBjIeHHO OTOOpaHbl, IPOBEpPEeHBI
Ha COOTBETCTBME UETKMM KPUTEpUsSIM BKIIOUEHMS W IIPOAHAIM3MPOBAHBI
TeMaTn4deckyl. Pe3ysibTaThl. BolesreHs! ueTbIpe TeMBbI: (a) MyJIbTMMOAAIBHBIN input
CII0cOOCTBYeT MOHMMAHMIO VI HEOCO3HAHHOMY YCBOEHMIO JIEKCHKW, OCOOEHHO Hpu
HaJIMYMy CyOTUTPOB Ha M3ydaeMOM si3bIKe 1 IIOBTOPHOM IIpocMotpe; (0) Buieo
IIpeoCTaBIIsieT OOoraThIVl KOHTEKCTyaIM3VIPOBAHHBINI MaTePUasI O IIparMaTUIecKmX
¥ KYJBTYPHBIX HOPMaX, OJHAKO MEXKYJIbTYPHBbIe Pe3yJIbTaTbl ITPOSIBIISIOTCS
TOJIPKO TOIJla, KOIZla IIPOCMOTP COIIPOBOXIAETCsl HallpabiisseMol pedJieKcuern u
corocTrasjleHreM; (B) KJIIOYeBBIMM MOAepaTopaMM SBJIAIOTCS ypOBeHb BilaleHWs
SI3bIKOM, CJIOXKHOCTB MaTepuasia M KOTHUTMBHas Harpyska; (I) MMEHHO CTPYKTypa
3alaHWIL, a He caMO BUAeO, olpefdesseT, CTaHeT JIM IMIPOCMOTP aKTVUBHBIM
UCIIOJIb30BaHMeM si3blka. BeiBogpl. IlpemioxeHa TpéxaTamHad MopAenb (OO
IIPOCMOTPA, BO BpeMs IIPOCMOTPa, II0CIIe IIPOCMOTpa), OObeIMHSIONIAS I3BIKOBbIE T
KyJIbTypHBle  3afaHMs, a TakXke IIpe[cTaB/IeHbl peKOMeHpaluyu I
IperiofaBaresien Vi IIporpaMma JaJbHeVIIX KJIaCCHBIX VCCIIeIOBaHIA

KiroueBbIe cj10Ba: ayTeHTMYHOe BUeo; oOydeHne ESL; mornmManme Ha ciyx;
CYyOTUTPBI; MEXKYJIbTYpHast KOMMYHMKaTUBHAasl KOMIIETeHIIVs; MYJIbTYIMOIJIbHBIN
Input; cTpyKTypa 3aaHui.

INTRODUCTION

Learners of English as a second language rarely hear the language the way
native speakers use it. Textbook dialogues are typically slowed, scripted, and
stripped of the hesitations, regional accents, overlapping speech, and cultural
references that characterize real communication. Authentic video materials, defined
here as audiovisual texts created for native-speaker audiences rather than for
language teaching (Gilmore, 2007), offer a way to close this gap. Their combination
of speech, image, gesture, setting, and (often) written captions gives learners
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context for interpreting meaning and exposes them to language in use (Berk, 2009;
Canning-Wilson, 2000).

1.1 Theoretical background

Several theoretical perspectives explain why video may benefit second
language learning. The input hypothesis holds that acquisition proceeds when
learners understand input slightly beyond their current competence (Krashen,
1982); visual context can make such input comprehensible. Dual coding theory
proposes that information encoded both verbally and visually is better retained
(Paivio, 1986), and the cognitive theory of multimedia learning similarly argues
that people learn more deeply from words and pictures together when the design
avoids overloading working memory (Mayer, 2009; Sweller, 1988). From an
interactionist standpoint, input becomes acquisitional through negotiation of
meaning (Long, 1996) and learner output (Swain, 1985), which suggests that video
must be paired with speaking and writing tasks rather than watched passively.

Video is also a cultural text. Kramsch (1993) argued that language teaching
cannot be separated from the teaching of culture, and Byram (1997) conceptualized
intercultural communicative competence as the knowledge, attitudes, and skills
needed to interpret and relate to other cultures while mediating between them. The
Common European Framework of Reference Companion Volume likewise gives
mediation and plurilingual and pluricultural competence a prominent place
(Council of Europe, 2020).

1.2 Previous research and gap

Empirical work has examined video chiefly in two strands. The first concerns
language outcomes: captioned video and listening comprehension (Hayati &
Mohmedi, 2011; Winke et al.,, 2010), vocabulary gains from viewing (Peters &
Webb, 2018; Sydorenko, 2010), and extensive viewing as an out-of-class resource
(Webb, 2015). A meta-analysis of captioned video research has summarized much
of this evidence (Montero Perez et al., 2013). The second strand concerns culture
and film in the classroom (Chapple & Curtis, 2000; Herron & Hanley, 1992).
However, these strands are seldom integrated: studies of linguistic gains rarely
address intercultural learning, and discussions of culture rarely specify the task
conditions that make video effective for language development. Teachers therefore
receive few evidence-based guidelines for designing lessons that serve both goals.

1.3 Purpose and research questions

This article synthesizes the literature to address three research questions:

RQ1. How does the use of authentic video affect ESL learners' listening
comprehension, vocabulary, and oral proficiency?
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RQ2. How does authentic video contribute to the development of intercultural
awareness?

RQ3. Which learner, text, and task factors moderate these outcomes?

METHODOLOGY

2.1 Design

This study is a structured narrative review with a thematic synthesis. It does
not report new primary data. The review design was chosen because the research
questions span language outcomes, intercultural outcomes, and instructional
design, which are studied with heterogeneous methods (experimental, quasi-
experimental, meta-analytic, qualitative, and conceptual) that cannot be pooled
statistically. Reporting was informed by the transparency principles of the PRISMA
2020 statement (Page et al., 2021), although the review is not a formal systematic
review.

2.2 Sources and search strategy

Sources were purposively selected from the established literature rather than
retrieved through an exhaustive database search. Selection targeted foundational
theory and influential empirical studies and meta-analyses published in journals
such as Language Learning & Technology, System, Studies in Second Language
Acquisition, ELT Journal, and Language Teaching, and in major academic books.
Topics guiding selection were authentic video, captioned video, listening comprehension,
vocabulary, intercultural competence, and task design. Because selection was purposive,
the review may under-represent recent or non-English-language studies (see
Limitations).

2.3 Inclusion and exclusion criteria

Criterio Included Excluded

Materia Video created for native-speaker audiences, or | Video made solely for

ed clips of such video puage teaching

Learner | Second or foreign language learners of English | First-language or young-child
plescent and adult) ulations

Focus Language outcomes, intercultural outcomes, or | Technical studies unrelated to
ructional design ning

Type Peer-reviewed articles, meta-analyses, | Non-scholarly opinion pieces

bretical books

2.4 Analysis

Included works were read in full and coded for (a) the language skill or
cultural dimension addressed, (b) the type of video and viewing conditions, (c)
accompanying tasks, (d) learner characteristics, and (e) reported outcomes. Codes
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were grouped into themes following the six-phase approach to thematic analysis
(Braun & Clarke, 2006): familiarization, initial coding, theme search, theme review,
theme definition, and reporting. Themes were then mapped onto the three research
questions.

RESULTS

Thematic analysis produced four themes, summarized in Table 1 and

elaborated below.

Table 1. Themes derived from the reviewed literature

Theme Core finding Representative sources | Research question
1. Captions and visual context | Montero Perez et al. | RQ1
Multimodal | support comprehension and | (2013); Peters & Webb
input and | incidental vocabulary learning | (2018); Sydorenko
language (2010)
gains
2. Video as | Video exposes pragmatic and | Byram (1997); Kramsch | RQ2
cultural text | cultural norms; reflection turns | (1993); Chapple &

exposure into awareness Curtis (2000)
3. Proficiency, text difficulty, | Winke et al. (2010); | RQ3
Moderating | caption type, and cognitive | Sweller (1988); Mayer
factors load shape outcomes (2009)
4. Task | Active, structured tasks | Berk  (2009);  Field | RQ1-RQ3
design convert viewing into language | (2008); Swain (1985)

use

3.1 Theme 1: Multimodal input and language gains (RQ1)

Research on captioned video provides the strongest evidence of language
benefits. A meta-analysis of captioned video studies concluded that captions can
support both listening comprehension and vocabulary learning (Montero Perez et
al., 2013). Experimental work on listening points the same way: learners who
watched videos with captions tended to comprehend more than those who
watched without them (Winke et al.,, 2010), and English subtitles benefited EFL
learners' listening comprehension in a film-based study (Hayati & Mohmedi, 2011).
Earlier classroom work had already suggested that same-language subtitles help
learners connect sound to written form (Vanderplank, 1988, 2016).

Vocabulary learning also occurs through viewing itself. Learners can pick up
words incidentally from television programs, with learning related to how often a
word occurs and how much support the image provides (Peters & Webb, 2018),
and the combination of audio and written input has been linked to better word-
form learning (Sydorenko, 2010). Webb (2015) argued that extensive viewing is a
practical way to increase exposure beyond class time. Evidence on speaking is
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thinner: studies generally treat video as input for oral work, such as discussion,
retelling, and role-play, rather than testing speaking gains directly (Berk, 2009;
Mekheimer, 2011).

3.2 Theme 2: Video as cultural text (RQ2)

Authentic video presents language embedded in social settings: forms of
address, humor, politeness, gesture, and everyday behavior. This makes it a natural
source for developing intercultural awareness as described by Byram (1997) and
Kramsch (1993). Studies of film-based instruction report that learners respond
positively to video and become more aware of cultural practices (Chapple & Curtis,
2000; Herron & Hanley, 1992). However, the literature also warns that exposure
alone may reinforce stereotypes, because popular media portrays cultures
selectively. Intercultural development therefore depends on guided observation,
comparison with the learner's own culture, and critical discussion (Byram, 1997).

3.3 Theme 3: Moderating factors (RQ3)

Three groups of moderators recur. First, learner proficiency: lower-
proficiency learners can be overwhelmed by speech rate and unfamiliar
vocabulary, so the benefit of captions and shorter segments is greater for them,
whereas advanced learners may profit more from reduced support (Winke et al.,
2010; Montero Perez et al.,, 2013). Second, text characteristics: lexical coverage,
speech rate, accent, and genre influence how much learners can understand (Peters
& Webb, 2018; Rost, 2011). Third, cognitive load: simultaneous processing of audio,
image, and text can either assist or overload working memory depending on the
design (Mayer, 2009; Sweller, 1988).

3.4 Theme 4: Task design (RQ1-RQ3)

Across strands, authors emphasize that benefits rest on what learners do with
the video. Practical syntheses recommend short clips, clear viewing purposes,
repeated viewing, and structured pre-, while-, and post-viewing activities (Berk,
2009; Canning-Wilson, 2000; Field, 2008). Interactionist theory adds that tasks
should push learners to negotiate meaning and produce output (Long, 1996; Swain,
1985). Designing authenticity into the fask, not only the material, is a further
recommendation (Mishan, 2005).

DISCUSSION

4.1 Interpretation of findings

The reviewed literature indicates that authentic video is a valuable but
conditional resource. For RQ1, evidence is strongest for listening comprehension
and vocabulary, where multimodal support, particularly same-language captions,
helps learners process fast, unscripted speech (Montero Perez et al., 2013; Winke et
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al., 2010). This is consistent with dual coding and multimedia learning accounts
(Mayer, 2009; Paivio, 1986). For RQ2, video offers cultural content that textbooks
rarely provide, yet intercultural awareness seems to depend on reflection rather
than exposure (Byram, 1997). For RQ3, learner proficiency, text difficulty, and
cognitive load determine whether support aids or hinders learning, and task design
links all strands.

A notable pattern is that language-focused and culture-focused research rarely
inform each other. Yet the same clip can serve both purposes: a scene of a service
encounter, for instance, can be used to study discourse markers, listening strategies,
and politeness norms. Integrating the two goals is both efficient and pedagogically
coherent.

4.2 A three-phase framework for integration

Building on the themes above, the following framework organizes language
and intercultural objectives around the familiar pre-, while-, and post-viewing
sequence.

Table 2. Integrated framework for using authentic video in ESL lessons

Phase

Language-focused tasks

Intercultural-focused tasks

Pre-viewing

Preteach 5-8 key words; predict
content from title or stills

Elicit learners' assumptions about
the situation or culture portrayed

While-viewing

Gist viewing, then detailed viewing
with captions (same-language) for

Observe and note behaviors,

gestures, politeness, and values

lower levels; note-taking; selective

replay

Post-viewing Retelling, discussion, role-play, | Compare with learners' own
written summary wusing target | cultures; discuss stereotypes and
language variation; reflect on what could be

misunderstood

The framework follows from the evidence: captions and pre-teaching manage
cognitive load; repeated viewing deepens comprehension; and structured
comparison and reflection convert cultural exposure into awareness (Byram, 1997;
Canning-Wilson, 2000; Field, 2008).

4.3 Practical implications

Select carefully. Choose short clips (typically 2-5 minutes) matched to
learners' proficiency and to a clear learning objective (Berk, 2009). The CEFR
descriptors can help calibrate task difficulty (Council of Europe, 2020).

Scaffold, then fade. Begin with same-language captions and gradually reduce
them as learners gain proficiency.
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Require output. Follow every viewing with speaking or writing tasks so that
input becomes acquisitional (Long, 1996; Swain, 1985).

Teach critical viewing. Present several portrayals of a culture and discuss
how media constructs representations, to avoid reinforcing stereotypes.

Assess both goals. Use rubrics covering language accuracy and fluency
alongside observation, comparison, and reflection skills.

4.4 Limitations

This review has several limitations. Sources were purposively selected rather
than retrieved by an exhaustive systematic search, so relevant studies may be
missing and selection bias is possible. The included studies vary in design, learner
population, and outcome measures, which prevents quantitative synthesis. Much of
the research is on short-term effects among university-level learners, and evidence
on long-term retention, adolescent learners, and speaking outcomes is limited.
Finally, the proposed framework is derived from theory and prior findings and has
not been tested empirically.

4.5 Directions for future research

Future studies should test the framework in classroom experiments with pre-
and post-tests of listening, vocabulary, speaking, and intercultural competence;
compare caption conditions across proficiency levels; examine adolescent and low-
proficiency learners; and use mixed methods (e.g., learner journals, interviews) to
capture changes in attitudes toward other cultures.

5. Conclusion

Authentic video can strengthen both language proficiency and intercultural
awareness in ESL classrooms, but only when it is matched to learners' level,
supported by captions and pre-teaching, and embedded in tasks that require
learners to speak, write, compare, and reflect. By integrating language and cultural
objectives within a pre-, while-, and post-viewing sequence, teachers can use the
same material to serve both aims. Empirical testing of this approach, particularly
with adolescent learners and speaking outcomes, is the most pressing next step for
researchers.
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